2)22 199 -2 HOVYD9DININ
9207 NN Y 1IY NVIPAN

VIV ©IATID DIV

2013-2014 T"ywn J1a'n%? ng72nnan

N*1713'09 NA'VPO0TD 70T X TXD 017N DY
129-2-0106 :o1ip ‘'on
f1ow'l 77''n :nxnn DY

hhalhbhiei's

VT NPNY DDHNINN DN YT INHD DI DX TN : MYIN MINIINVDIANI PO N DN
DYPNIN, DYV DWYN ,DXTNID DIVIN NI TITN DY NIOVN THINIINVDIAN MIAN DY N NOD

2y MVPII 190D (TOM) NYTIN Y 75N HY NPNNINN NN DNPA .NNPON DIPIOM)
NS NYNINN 12 DIPNI 190N 122 NTNON YIONN DY WIT 7PN .TPYIN IINNNVLDIIN
OYTTI,NNNVDIN MNNAND ,NYTIN DY T9ON DY MINNONN : DD DIRYNN YT NN
DV WP 190N NY22 NMY MPDDNDIT Y9 DY Y12 101 ,/NNNI 7 17PN, TNINVDMIN MIAND
N2 NYM DT P NYTIND DY 7PINON NN 1N NIYNRID : NOY MDIWN SNV P .DPNRYN N
DN IN DMNIANN , D779 12 INNNVLDIIN

:D'TIN'Y? NI'WND

29101979 V202 -YT'N NNN -PNNINVDIOR .1
1729 YN NDXAN 12 PHNI 0N YT DN MR 12 TITH Y TN DVN 2YT NN
2092900 MM PN HY MPAVN MNY NPNNINVDAR MITAY TR MRINNN

(ToM) nyTin Yy 190 H» RN .2
YTIN YY T90 YV IRNN YY IpNn R
RN HY NPNRI NINIAN TPRPRIVIRI AYTIN HY TN HY PNINRNM M0 .2
nYTIn %y 190 Hv
YTIN HY 190 HY MRNM PN )

WIR MNNINVDARL NPNIIDH MY .3
NYRTPR MPYADTL YT NI PNIINVDIOR R
MNY MPYADTL YN "NNNMINT HW 1TRYN NN ,Man -
MNYINVDAR MNNaND .2
NY2VINP MNNANNA NPYNIRN DY NAYNVN NININVDAR MNNAND T -
7320, NN, NINNRA YT NP DR AP YTN Mn HY 0w 0oan -
,JRTN DY DINNANN DN DRN,NT DT DMON AY* T YT DRN 299PN ,11P20I7D
700179181 DN TN
7T MTINN -
mam 7Y -

IPNIN APON NN - YITY NVN .4
IRVINIIINY PNIINVDAR R
207 AY'T1 A

DNYOAR MIND .6




* O [1I'Y A2 NIYYT

** 19100 [I'¥a 7j7wn

NN nain_X 5 % - nindn
% - *** pnina

95 % - nITAay

% - D'2NaN

% - D"I'o

100% - >"ho

:N'1vIAI'7AA AN

(ToM) nyTn Sy 19°0 SW PPNINN
Wellman, H. M., Fang, F., & Peterson, C. C. (20BBquential progressions
in a Theory-of-Mind Scale: Longitudinal perspectivéhild Development, 82, 780-
792.

Lillard, A. (1998). Ethnopsychologies: Cultural \sions in theories of mind.
Psychological Bulletin, 123(1), 3-32.

Ruffman, T. (1996). Do children understand the nbgdneans of simulation
or a theory? Evidence from their understandingdrenceMind & Language,
11(4), 388-414.

Lalonde, C. E., & Chandler, M. J. (2002). Childsemhderstanding of
interpretationNew Ideas in Psychology. 20, 163-198.

YN (YT MDAN) DININVDIIN
22 OX19> OXIAVIN NN : DT HY NPNTNVLDIIN MDIN .(2007) .1, I .8, TYY
1225773 77UV 772577 (NDTW) 112010 .0 TINA 1NN DY Y110 MINN DY YTIDN 190N

TN TIVN L(49-129 1Y) 19,00 TW05

Kuhn, D., & Weinstock, M. (2002). What is epistegical thinking and why
does it matter? In B. K. Hofer, & P. R. Pintricldée), Personal epistemology: The
psychology of beliefs about knowledge and knowing (pp. 121-144). Mahwah, NJ:
Erlbaum.

Clinchy, B. M. (2002). Revisiting womens’ wayskafowing. In B. K. Hofer, &
P. R. Pintrich (eds.Rersonal epistemology: The psychology of beliefs about
knowledge and knowing (pp. 63-88). Mahwah, NJ: Erlbaum.

Peng, K., & Nisbett, R. E. (1999). Culture, digieism, and reasoning about
contradiction American Psychologist, 54, 741-754.

DY NWN
Kuhn & Weinstock (2002). [see above]
Howard, G. S. (1991). Cultural tales: A narratipp@ach to thinking, cross-
cultural psychology, and psychotherapynerican Psychologist, 46, 187-197.

NNVDAN MIND

Raviv, A., Bar-Tal, D., Raviv, A., Biran, B., & SelZ. (2003). Teachers’
epistemic authority: perceptions of students aadersSocial Psychology of
Education, 6, 17-42.




i

Ben Gurion University of the Negev
The faculty of Social Science
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Course name: How do we know?: A psychological perspective
Course number: 129-2-0106

L ecturer: Dr. Michael Weinstock [micwein@bgu.ac.il]
Goals:

The course concerns personal epistemology: howlpaoplerstand the nature of knowledge and
how knowledge is created and justified. Such uridedsng may influence how people reason and
learn. The course will examine children's TheoryMihd and different perspectives on personal
epistemology. There will be a focus on school whire acquisition, use, and construction of
knowledge lie at the center of school activity. ogpwill include Theory of Mind, epistemological
development, the assessment of epistemological rstaseling, expertise, and the nature of
knowledge in school disciplines and everyday casteXhere will be two field assignments: The
first will examine Theory of Mind among childrendathe second will check Personal Epistemology
among children, adolescents, or adults.

Course Chapters:

1. Epistemology — philosophical perspective
What is knowledge? Different perspectives on tlhg we accumulate knowledge,
interactions between conceptions of knowledgeraatity, and how different
epistemological positions influence how we expland understand processes of knowing.
2. Theory of Mind
a. Research on children's Theory of Mind
b. Cultural and Theory of Mind and the source bédry of Mind in social interaction
c. Theory of Mind and inference
3. Psychological approaches to Personal Epistenjolog
Epistemology and knowledge construction in acadefisciplines
- structure, goals, expert status, and dis@pyi knowledge
Epistemological Development
- How is it characterized, and how does epistegical development fit in with theories of
cognitive development?
Different perspectives on the nature of knowledge kenowing.
- Is basis of epistemological outlook beli¢fgories, cognitive understandings, context?
- Are understandings of what knowledge is dredrocess of knowing dependent on each
other, do they develop over time, and howtlaeg characterized?
- Methods and measurement
- Gender and culture
5. Reasoning ability and knowledge justification
a. epistemology and argumentation
b. narrative knowing
6. Conceptions of epistemic authority
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